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Scope and sequence summary 

Full program duration: 6-8 lessons 

Indicative hours for this Unit:  

● PDHPE 4-6 hours 

● Science and Technology 4-6 hours 

This Unit contributes to the indicative hours across several key learning areas. 

 

Unit overview 

This Unit provides opportunities to incorporate Sun Safety content and outcomes across the Stage 1 PDHPE and Science and Technology syllabuses through cross-

curricular and Project Based Learning pedagogical approaches. 

Using an investigation of safe practices relating to the sun and the skin, students will use critical thinking skills to research, evaluate, investigate, design, communicate and 

explore strategies that can be effectively implemented to make their world safer from UV radiation. Students explore how light travels through the creation of a “Gummy bear 

wave” while investigating various myths and investigating design through indigenous ethno-architecture. Teachers can choose between pathways that enable either a 

student-centred design that allows discovery via a range of stimulus activities, or a teacher-directed module that encourages student collaboration. Teachers are 

encouraged to use appropriate resources to suit the end goal. 

Problem Sustained inquiry Authenticity Student voice and 

Choice 

Reflection Social good Product 

Why take risks with 

your skin? 

Students investigate 

in small specialist 

groups to contribute 

to the larger 

presentation. 

The project focuses 

on student's own 

environment – their 

playground. 

Students choose the 

focus, design 

aspects, presentation 

style. 

The final presentation 

is presented to peers 

to attain feedback that 

could strengthen their 

presentation. 

Increasing 

appreciation of the 

relationship between 

climate change and 

the increasing risk of 

damage to our skin. 

Presentation to the 

Principal/board/peers. 

Outcomes, Content, and Teaching, Learning and Assessment items for each subject are identified, and a Science and Technology only or PDHPE only stream can be 

adopted by selecting only items specific for either subject. 

An Interactive Whiteboard file (resource 1.b.) and PowerPoint presentation (resource 1.c.) are available that contain the information within this Unit Program. 
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Flexible ways to use this Unit 
This is a comprehensive Unit of work where you can either teach the entire Unit or parts of it. A range of materials is provided for use with students with varying 

competencies, as well as assisting you as the teacher to develop your own understanding of sun safety. For this reason, some resources may be more appropriate for your 

own use and planning purposes, rather than direct use with Stage 1 students.  

Teachers are encouraged to review resources to ensure they are appropriate for their student cohort.  

There are a variety of ways this Unit can be used to suit your teaching and learning, including: 

• The whole Unit can be taught as either integrated or independent Science/Technology and PDHPE lessons, with subject content identified by PDHPE and Sci & Tech 
labels. For more guidance on teaching the unit in its entirety, see Teaching and learning pathway options below. 

• The Gallery walk covers key aspects of the Unit and can be taught as a Grab-and-go lesson or activity. 

• Any Lesson can be taught as stand-alone, provided that an introduction to the Specialist concept is offered (see Lesson 1 for an introduction to the specialists). 

• Any individual Resource (animation, worksheet, etc.) can be used as wanted. 

• Any individual Speciality can be taught stand-alone. 

• Any individual element of Syllabus content can be identified and taught (see PDHPE and Science and Technology Index to content sections below). 

 

Teaching and learning pathway options for teaching the Unit in its entirety 

Whole class collaboration | Teacher as guide Collaborative team project | Student centred  Choose your own adventure | Student centred  

• Teacher uses the Unit Program to facilitate the 

teaching and learning for the entirety of the unit. 

They introduce the key topics/ideas in the Unit, the 

accompanying resources, and subsequent 

activities in a guided approach. 

• Teacher introduces and sets up the Specialist 

Areas and guides students through each of the 

resources and activities.  

• Students can work individually or in pairs on the 

final assessment.   

• Teacher introduces the key topics/ideas in the Unit 

Program to build knowledge and provide context 

for the collaborative project work. 

• Students work self-directed in pairs with each 

student selecting one of the Specialist Areas. 

• Students, in their pairs, use the relevant resources 

in the Unit to explore their selected Specialist Area. 

• Students work in these pairs on their final 

assessment.  

or 

• Students may choose to work independently for 

the final assessment. 

• Teacher introduces key topics/ideas in the Unit 

Program to build knowledge and provide context 

for the individual project work. 

• Students work individually and self-directed on 

one of the Specialist Areas. 

• Students use the relevant resources in the Unit to 

guide exploration of their chosen Specialist Area. 

• Individuals complete the assessment 

independently. 

or 

• Students may choose to complete the final 

assessment in pairs.  
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PDHPE: Index to syllabus content Page 

PD1-6 understands contextual factors that influence themselves and others’ health, safety, wellbeing and participation in physical activity  12, 23 

PD1-7 explores actions that help make home and school healthy, safe and physically active spaces 12, 23 

How can I act to help make my environments healthy, safe and active?  

• Students practise strategies they can use to support their own and others’ health, safety and wellbeing  

− describe preventive practices to improve health and safety 15, 17, 19, 
21, 23 

• Students explore actions and opportunities to promote and celebrate healthy, safe and active living  

− describe places set aside in the community and at school for play and consider how people use them 15, 19 

What influences my decisions and actions to be healthy, safe and physically active?  

• Students explore health and safety influences that benefit Aboriginal and Torres Strait Islander cultures  

− describe the benefits in being connected to a community to keep safe 18 

• Students examine contextual factors that influence their own and others’ decisions and behaviours  

− explore media health messages and slogans and describe the decisions and behaviours they encourage 23 

PDHPE: Self-Management Skills and Interpersonal Skills 

Opportunities to incorporate the PDHPE Self-Management and Interpersonal Skills have been indicated throughout this Unit using the ‘S’ and ‘I’ notations after the syllabus 

content details.  

For example:  

− propose strategies individuals and others can use to make safe and informed decisions   S  I 

Self-management skills (S) Interpersonal skills (I) 

Self-awareness 

● self-monitoring thoughts, feelings and actions 

Communication 

● verbal and nonverbal communication 

● listening, e.g. active 
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● developing greater control and responsibility for our actions, feelings and 

behaviours 

● awareness of rights and responsibilities, influences, values, attitudes, strengths 

and weaknesses 

● reflective practice. 

Help-seeking 

● recognising when help is needed 

● accessing support and support networks. 

Decision-making and problem-solving 

● information-gathering 

● finding solutions to problems 

● analysis 

● time management 

● goal setting and tracking. 

● expressing feelings 

● giving and receiving feedback 

● negotiation and conflict management 

● assertiveness 

● refusal skills. 

Collaboration, inclusion and relationship-building 

● expressing respect for others’ contributions 

● fostering connectedness 

● recognising and using their own abilities and strengths and those of others 

● assessing their own abilities and contributing back to the group. 

PDHPE: Propositions 

Opportunities to incorporate the PDHPE Propositions have been indicated using the following coloured icons within the Teaching, Learning and Assessment items.  

 

FOCUS ON EDUCATIVE PURPOSES    E.  

While the PDHPE syllabus may contribute to a range of goals that sit beyond its educative purpose, the prime role of PDHPE is to provide: 

● ongoing, developmentally appropriate and explicit learning about health, safety, wellbeing and participation in physical activity 

● learning opportunities to create, practise, apply and evaluate the knowledge, understanding, skills, values and attitudes needed to live healthy, safe and active lives. 

TAKING A STRENGTHS_BASED APPROACH    S. 

Taking a strengths-based approach in PDHPE affirms that students: 

● possess strengths, capacities and capabilities that can be supported and developed to improve their own and others’ health, safety, wellbeing and participation in 

physical activity 

● have varying levels of access to personal and community resources depending on a variety of contextual factors that will have an impact on their attitudes, decisions 

and behaviours 
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● A strengths-based approach in PDHPE encourages students to draw on their own and others’ strengths, capacities, capabilities and resources to develop the 

knowledge, understanding, skills, values and attitudes they require to make healthy, safe and active choices to improve their own and others’ health, safety, wellbeing 

and participation in physical activity. 

DEVELOP HEALTH LITERACY    HL. 

PDHPE provides opportunities for students to enhance their ability to gain access to, understand and use, health information and services to promote and maintain health, 

safety, wellbeing and participation in physical activity. The PDHPE syllabus supports students in developing the knowledge, understanding, skills, values and attitudes 

related to the three dimensions of health literacy: 

● functional dimension – researching and applying information relating to knowledge and services to respond to a health-related question 

● interactive dimension – requires more advanced knowledge, understanding and skills to actively and independently engage with a health issue and to apply new 

information to changing circumstances 

● critical dimension – the ability to selectively access and critically analyse health information from a variety of sources to take action to promote health, safety, 

wellbeing and participation in physical activity for themselves and others. 

INCLUDE A CRITICAL INQUIRY APPROACH    CI. 

Including a critical inquiry approach in PDHPE enables students to develop the knowledge, understanding and skills to be able to analyse and critique the health information 

they are presented with from all sources and forms of media. A critical inquiry approach supports students to: 

● develop skills in researching, analysing, applying and appraising knowledge in health and movement contexts 

● recognise that values, behaviours, priorities and actions related to health, safety, wellbeing and participation in physical activity reflect varying contextual factors and 

influence the way people live 

● develop an understanding that individuals and groups have diverse interests in relation to health practices and physical activity participation and therefore require 

different approaches and strategies. 

PDHPE: Assessment overview 

● Evaluating and challenging views through group discussions 

● Cooperative group work, team assignments and investigations, including the allocation of specific roles and responsibilities 

● Group-prepared presentations on a range of topics for a variety of purposes and audiences 

● Group critiques/team challenges, including the use of technology to aid preparation, delivery and student accountability (e.g. wiki, blogs) 

● Mixed-ability and differentiated group activities as appropriate 

● Paired tasks (think–pair–share, brainstorming, email sharing and forums) 

● Student question/answer sets, including students creating their own content in Learning Management Systems 
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Science and Technology: Index to syllabus content Page 

Working Scientifically     WS.  

Planning and Conducting Investigations 
 

• explore and answer questions through participation in guided scientific investigations  12, 16, 24 

• collect data from observations make safe choices when using materials and equipment 12, 24 

• work cooperatively with others to investigate ideas 17 

Researching and Planning  

• develop design ideas in response to defined brief  13, 22 

• record design ideas using labelled and annotated drawings including simple digital graphic representations 13, 22 

Communicating  

• share observations and ideas based on guided investigations 17 

• represent and communicate observations and ideas in a variety of ways 16, 21 

Processing and Analysing  

• use a range of methods to sort and collate information  24 

Design and Production    DP  

Identifying and Defining 
 

• recognise needs or opportunities for designing solutions through evaluating products  13, 24 

• investigate and explain the needs of an audience in defining a problem 13, 24 

• identify technologies and appropriate materials needed to realise designed solutions 24 

Testing and Evaluating  

• evaluate the success of design ideas, processes and solutions according to a scale of personal preference 20 

• identify the positive and negative impact of a design solution within an environment 24 

Earth and Space   .ES.      
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How can we investigate the observable changes that occur in the sky and on the land?  
 

• Students record the observable changes that occur in the sky and on the land 15 

Physical World   PW.  

What are the different forms of energy around us and how can we detect them? 
 

• Students identify sound, light, heat, electricity and movement as forms of energy 17 

Living World    LW.  

How do humans use plants and animals? 
 

• Students explore the plants and animals used in customary practices of Aboriginal and Torres Strait Islander Peoples 20 

• Students recognise that people use science and technology in their daily lives, including when caring for their environment and living things 21 

Science and Technology: Assessment overview 

● Evaluating and challenging views through group discussions 

● Cooperative group work, team assignments and investigations, including the allocation of specific roles and responsibilities 

● Group-prepared presentations on a range of topics for a variety of purposes and audiences 

● Group critiques/team challenges, including the use of technology to aid preparation, delivery and student accountability (e.g. wiki, blogs) 

● Mixed-ability and differentiated group activities as appropriate 

● Paired tasks (think–pair–share, brainstorming, email sharing and forums) 

● Student question/answer sets, including students creating their own content in Learning Management Systems 

● Student response partners, such as offering constructive feedback about student work in relation to criteria. 

 

Learning Across the Curriculum 

Where appropriate, Learning Across the Curriculum opportunities have been indicated throughout this Unit using the conventional icons as outlined below. 

CRITICAL AND CREATIVE THINKING   
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Opportunities to develop critical and creative thinking skills through asking and posing questions, making predictions, engaging in first-hand investigations and design 

projects, problem solving, making evidence-based decisions, and analysing and evaluating evidence. 

ETHICAL UNDERSTANDING   

Ethical understanding relates to students building a strong personal and social perspective and an awareness of the influence that their values and behaviour have on 

others. 

INFORMATION AND COMMUNICATION TECHNOLOGY CAPABILITY   

Students are encouraged to learn to use ICT effectively and appropriately when investigating, creating and communicating ideas and information at school, home and in 

their communities. 

INTERCULTURAL UNDERSTANDING   

Students learn about and engage with issues requiring cultural sensitivity and learn that scientists work in culturally diverse teams to address issues and solve problems of 

national and international importance. 

LITERACY   

Students learn that scientific and technological information can be presented in the form of diagrams, flowcharts, tables and graphs, and that specific text types are used to 

link information and ideas, give explanations, formulate questions, hypotheses, draw conclusions and construct evidence-based arguments. 

NUMERACY   

Opportunities to develop numeracy skills through practical measurement and the collection, representation and interpretation of data from first-hand investigations and 

secondary sources. 

PERSONAL AND SOCIAL CAPABILITY   

Provides opportunities to learn how knowledge informs and is applied in their daily lives. They develop skills in communication, initiative taking, goal setting, interacting with 

others, decision making, and the capacity to work independently and collaboratively. 

CIVICS AND CITIZENSHIP   

Provides opportunities to broaden their understanding of aspects of civics and citizenship in relation to the application of science ideas and technological advances. 

DIFFERENCE AND DIVERSITY   

Students can identify individual rights, challenge stereotypes and engage with opinions different to their own. 

 

Australian Curriculum content 

Where appropriate, Australian Curriculum content is indicated by using the Australian Curriculum codes in brackets, for example: 

• Personal identity and strengths (ACPPS070) 
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Lesson 1: Introduction 

Hook: Shadow hunters 

Content Teaching, learning and assessment Resources 

PDHPE Discovery activity – Gallery walk   Sci & Tech WS. DP   PDHPE S  E  HL CI   

1. Write 

Place several prompts about the topic of study in various places around the classroom. You can 

use the Gallery Walk Worksheet in Resources for the activity, or your own images, documents, 

problems, or quotes. 

2. Group 

Group students into teams of three to five students, depending on the size of the class. Each 

group should start at a different station. 

3. Begin 

At their first station, groups will read what is posted and one recorder should write the group’s 

responses, thoughts, and comments on the chart paper or white board. For individual student 

accountability, you may also have the students record their own responses in a Gallery walk 

worksheet or put their initials below what they wrote. Having different coloured markers for each 

student is also an option. 

4. Rotate 

After three to five minutes, have the groups rotate to the next station. Students read and discuss 

the previous group’s response and add content of their own. Repeat until all groups have visited 

each station. To involve all group members, you can have groups switch recorders at each station. 

5. Monitor 

As the teacher, it is important to monitor the stations while the students participate. You may also 

need to clarify or provide hints if students don't understand or misinterpret what is posted at their 

station. 

6. Reflect 

Have students go back to their first station to read all that was added to their first response. Bring 

the class back together to discuss what was learned and make final conclusions about what they 

saw and discussed. 

 

 

1.1.a. Gallery walk worksheet 

(PDF worksheet) 

             ▲ 
Looking for a quick Grab-and go 

lesson? The Gallery walk 

worksheet covers key aspects of 

the Unit. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• PD1-6 understands 
contextual factors that 
influence themselves and 
others’ health, safety, 
wellbeing and participation in 
physical activity  

• PD1-7 explores actions that 
help make home and school 
healthy, safe and physically 
active spaces 
 

Science and Technology 

Working Scientifically 

Planning and Conducting 

Investigations 

• explore and answer questions 
through participation in 
guided scientific 
investigations  

• collect data from observations 

• make safe choices when 
using materials and 
equipment (ACSIS025, 
ACSIS038) 

Researching and Planning 

• develop design ideas in 
response to defined brief  

• record design ideas using 
labelled and annotated 
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drawings including simple 
digital graphic 
representations 
(ACTDEP006) 

Design and Production 

Identifying and Defining 

• recognise needs or 
opportunities for designing 
solutions through evaluating 
products 

• investigate and explain the 
needs of an audience in 
defining a problem  

 

Introduce the project: Campaigning for Skin safety 

Students are shown the Introduction to specialists PowerPoint/Sketch video which goes through 

each of the two ‘Specialist’ areas (Designer and Myth buster).  

The presentation provides depth and allows students the chance to identify one key area they 

would like to focus on in preparation for the final presentation.  

 

 

1.1.b. Introduction to specialists 

(Animation) 

1.1.c. Introduction to specialists 

(PowerPoint) 
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Lesson 2: Specialist immersion activities 

In this lesson students are immersed in activities that focus on specific specialties of the campaign.  

The areas are broken up into: 

1. Designers: Design your shady space 

2. Myth busters: Can I get burnt by water, wind and clouds? 

 

1.2.1. Designers: Design your shady space 

Optional teacher preparation Resources 

Watch the Shade design: UV, climate and comfort, and Introduction to shade design for UV protection animations and consider 
how they may be used with your students. 

1.2.1.a. Shade design: UV, 

climate and comfort (Animation) 

1.2.1.b. Introduction to shade 

design for UV protection 

(Animation) 

Content Teaching, learning and assessment Resources 

Key message Hook: Brainstorm activity 

• What makes shade? 

• Where can I find shade? 

 

Think/Pair/Share   Sci & Tech  ES  WS.   PDHPE S  E CI   

Students are encouraged to think about questions for shade in their spaces. Examples include: 

• Why is shade important? 

• What makes shade? 

• Where does shade come from? 

• What happens to shade throughout the day? 

• How much of our playground is shady? 

• How can we make more shade? 

• When should we find shade to keep safe? 

• What happens when we make good decisions about sun safety?  

 

 

 

 

 

 

 

 

 

 

 

 

• Skin damage from the sun is 
caused by UV radiation, not 
temperature and you can still 
get burnt on cool and cloudy 
days.  

• Seek shade from trees, built 
structures or use portable 
shade like an umbrella, 
particularly in the middle of 
the day when the UV is 
highest 

PDHPE 

How can I act to help make my 

environments healthy, safe and 

active? 

https://youtu.be/pYppJu784sQ
https://youtu.be/pYppJu784sQ
https://youtu.be/UeIaLGL7kEE
https://youtu.be/UeIaLGL7kEE
https://youtu.be/UeIaLGL7kEE
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• practise strategies they can 
use to support their own and 
others’ health, safety and 
wellbeing, for example: 
(ACPMP030) 

 

− describe preventive 

practices to improve 

health and safety, e.g. 

wear protective clothing 

and equipment, sun 

protection I   

• explore actions and 

opportunities to promote and 

celebrate healthy, safe and 

active living, for example: 

− describe places set aside 

in the community and at 

school for play and 

consider how people use 

them   

 

• What would happen to our skin if we didn’t protect it from the sun? 

• Why do we need shade in Australia?  
 

Investigation: Shadow Puppets   Sci & Tech  ES  WS.   PDHPE S  E   

Students create puppets to investigate the impact of light direction on the shadows cast in the 

classroom. Variables to consider: 

• Proximity to light source 

o 1m, 2m 5m from the light source – What happens to the shadow? 

o Left, right, middle of light source – What happens to the shadow? 

• Size of light source 

o Classroom light 

o Torch light 

 

Extension: Playground shadow puppets Sci & Tech  ES  WS.   PDHPE S  E   

Students walk around the school playground and identify areas of shade and locations where 

shade could be included. Variables to consider include:  

• Time of day 

• Season 

• Movement of sun – Trace the path of the sun over the day in the playground 

• Time of lunch/recess/breaks.  

 

Sunlight and shadows 

Students complete the Light and shadows worksheet. 

 

Shade maker 

Students are encouraged to complete the Shade maker activity. 

 

 

 

 

 

 

 

1.2.1.c. Shadow puppets (PDF 

worksheet) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.2.1.d. Light and shadows (PDF 

worksheet) 

 

 

1.2.1.e. Shade maker activity 

(Link) 

 

 

 

 

 

Science and Technology 

Earth and Space 

How can we investigate the 

observable changes that occur in 

the sky and on the land?  

• record the observable 

changes that occur in the sky 

and on the land (ACSSU019) 

Working Scientifically 

Planning and Conducting 

Investigations 

• explore and answer 
questions through 
participation in guided 

http://kidskin.generationsunsmart.com.au/early-primary/2-ways-protect-sun/shade-maker/
http://kidskin.generationsunsmart.com.au/early-primary/2-ways-protect-sun/shade-maker/


 

    
Sun & UV at School – Stage 1 Unit Program      14 

 

scientific investigations 
(ACSIS025, ACSIS038) 

Communicating 

• represent and communicate 

observations and ideas in a 

variety of ways (ACSIS029, 

ACSIS042) 

1.2.2. Myth busters: Can I get burnt if it is windy or cloudy? 

Content Teaching, learning and assessment Resources 

Key message Hook: Sci & Tech WS. PW.   PDHPE S  E  HL CI    

Students are encouraged to explore the Myths about sun protection infographic. 

 

Class report 

Use the visible thinking routine Reporter’s notebook with the class to: 

1. Identify skin cancer myths for discussion. 

2. Ask students to identify the facts relating to each myth. As students name them, ask if these 

are clear facts, or if they need more information about them. 

3. Ask students to then name the Thoughts and Feelings they have regarding the myths 

presented.  

4. After a discussion, students produce a summary class report relating to the myths giving 

evidence to support why each are inaccurate information relating to skin cancer.   

 

Investigation: Light waves 

Students investigate the question – Are light waves invisible? How do light waves travel from the 

sun to earth? 

 

Activity: Gummy bear waves 

Teacher facilitates the Gummy bear wave experiment to demonstrate how light travels in waves. 

Students complete the Light wave word find worksheet. 

1.2.2.a. Myths about sun 

protection (Infographic) 

 

 

1.2.2.b. Reporter’s notebook 

(PDF information sheet) 

 

 

 

 

 

 

 

 

 

 

 

1.2.2.c. Gummy bear wave 

experiment (YouTube) 

• 85 per cent of Australians 
aren’t applying enough 
sunscreen 

• The easiest way to protect 
yourself from UV is to Slip, 
Slop, Slap, Seek and Slide. 

PDHPE 

How can I act to help make my 

environments healthy, safe and 

active? 

• practise strategies they can 

use to support their own and 

others’ health, safety and 

wellbeing, for example: 

(ACPMP030) 

− describe preventive 

practices to improve health 

and safety, e.g. wear 

protective clothing and 

equipment, sun protection 

I   

Science and Technology 

https://www.youtube.com/watch?v=VE520z_ugcU
https://www.youtube.com/watch?v=VE520z_ugcU
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Working Scientifically 

Planning and conducting 

investigations 

• work cooperatively with 
others to investigate ideas 

Communicating 

• share observations and ideas 
based on guided 
investigations (ACSIS012) 

Physical World 

What are the different forms of 

energy around us and how can we 

detect them? 

• identify sound, light, heat, 
electricity and movement as 
forms of energy (ACSSU020) 

 

Students are encouraged to watch the Slip Slop Slap Seek and Slide this Summer!  and You’ve 
gotta be SunSmart videos. 

Students are encouraged to sing and learn lyrics of the songs. 

1.2.2.d. Light wave word find 

(PDF worksheet) 

1.2.2.e. Slip Slop Slap Seek and 

Slide this Summer! (YouTube) 

1.2.2.f. You’ve gotta be 
SunSmart (Video) (includes lyrics 
to print) 

  

https://www.youtube.com/watch?v=iF9GXWc7CBY
https://www.youtube.com/watch?v=iF9GXWc7CBY
https://www.sunsmart.com.au/communities/early-childhood-schools/resources-schools-early-childhood/primary-school-resources/songs-ps
https://www.sunsmart.com.au/communities/early-childhood-schools/resources-schools-early-childhood/primary-school-resources/songs-ps
https://www.sunsmart.com.au/communities/early-childhood-schools/resources-schools-early-childhood/primary-school-resources/songs-ps
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Lesson 3: Specialist immersion activities continued 

In this lesson, students continue to immerse in activities that focus on the specialities of the campaign 

1.3.1. Designers: Design your shady space (Indigenous perspective ethno-architecture) 

Content Teaching, learning and assessment Resources 

Key message Hook: My Place online site Sci & Tech  LW. DP    PDHPE S  E  HL CI     

Students are encouraged as a class or individually to explore the My Place website which 

explores ethno-architecture. Students should focus on Part 2 before time 1 and 2 and 1788.  

Design a shelter   Sci & Tech  LW. DP    PDHPE S  E  HL CI     

Students investigate ethno-architecture and design a diorama that is inspired by the indigenous 

housing designs that were used for shade shelters.  

 

Students use the See, think, wonder visible thinking routine as they explore each of the shelters 

that have been designed: 

I see: What do you see in the shelter which is great/not so great in terms of shade/shelter? 

I think: What do you think about the implications of this? 

I wonder: How could you fix it if you had the same materials? 

 

Design your ethno-architecture diorama   Sci & Tech  LW. DP    PDHPE E   

Students are encouraged to watch The Aboriginal stone huts of Lake Condah video as a class 

and the teacher can summarise the information provided at the Aboriginal houses and 

Indigenous architecture webpages. 

Students then design their own diorama example inspired by indigenous housing taking into 

account class discussion: 

1. Materials used to construct the building  

2. Design that represents historical Indigenous design 

3. Surrounding environment that helps provide protection and shelter 

1.3.1.a. My place (Link) 

 

 

 

 

 

 

 

 

 

 

 

1.3.1.b. The Aboriginal stone 

huts of Lake Condah (YouTube) 

1.3.1.c. Aboriginal houses (Link) 

1.3.1.d Indigenous architecture 
(Link) 

 

 

 

 

• Skin cancer is highly 
preventable 

PDHPE 

What influences my decisions 

and actions to be healthy, safe 

and physically active? 

• explore health and safety 

influences that benefit 

Aboriginal and Torres Strait 

Islander cultures, for 

example: 

− describe the benefits in 

being connected to a 

community to keep safe, 

e.g. guidance and advice 

passed on from Elders, 

seniors and knowledge 

holders I  

How can I act to help make my 

environments healthy, safe and 

active? 

• practise strategies they can 

use to support their own and 

others’ health, safety and 

http://www.abc.net.au/abc3/myplace/narrowband/1758/bedroom.htm
https://www.youtube.com/watch?v=DOA8VIYAVGU&feature=youtu.be
https://www.youtube.com/watch?v=DOA8VIYAVGU&feature=youtu.be
https://www.creativespirits.info/aboriginalculture/land/aboriginal-houses
https://en.wikipedia.org/wiki/Indigenous_architecture#/media/File:Queensland-aboriginal-architecture-walater-roth.jpg
https://en.wikipedia.org/wiki/Indigenous_architecture#/media/File:Queensland-aboriginal-architecture-walater-roth.jpg
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wellbeing, for example: 

(ACPMP030) 

− describe preventive 

practices to improve 

health and safety, e.g. 

wear protective clothing 

and equipment, sun 

protection I   

• explore actions and 

opportunities to promote and 

celebrate healthy, safe and 

active living, for example: 

− describe places set aside 

in the community and at 

school for play and 

consider how people use 

them   

4. A description of how shade has been created in the building and its environment to keep the 

families safe and protected from the sun.  

 

Proposal of new design   Sci & Tech  LW. DP    PDHPE E   

Students present their designs around the classroom and students can look and learn from the 

variety of different designs that have been recreated.  

 

Science and Technology 

Living World 

How do humans use plants and 

animals? 

• explore the plants and 

animals used in customary 

practices of Aboriginal and 

Torres Strait Islander Peoples 

   

Design and production 

Testing and Evaluating 

• evaluate the success of 

design ideas, processes and 

solutions according to a scale 

of personal preference 

1.3.2. Myth busters: Can I prevent myself and others from being sunburnt? 

Content Teaching, learning and assessment Resources 
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Key message Hook: Students watch the How the sun sees you video  

Sci & Tech WS. DP  LW     PDHPE S  E  HL CI 

They then complete a class See, think, wonder reflection after watching, and share their thoughts 

with their classmates. 

Note: The How the sun sees you video shows sunscreen filtering or blocking UV from 1:50 secs. 
Students are asked to reflect about what it makes them think and wonder about.  

 

SunSmart scenarios Sci & Tech WS. DP  LW     PDHPE S  E  HL CI 

Students create a range of protective wear for a range of conditions. For example: 

• The windy day hat 

• The cloudy day parasol 

• The swimming rashie 

• The fisherman’s hat 

Students design and draw with annotations to show why they have used special features. 

Students are encouraged to complete cut outs of their designs. 

 

Face fun with sunscreen 

Students use a range of sunscreens to design face paint ideas to support an area of passion for 

• their sporting house patron 

• a charity they like to support 

• their local sporting team. 

 

Students then display their designs to the rest of the class. Key questions from the teacher: 

• Will your design protect the person from the Sun? 

• Which ‘S’ from the five Ss (Slip, Slop, Slap, Seek, Slide) are you using? 

• Could you make any changes to your design to protect better from the sun/UV? 

 

1.3.2.a. How the sun sees you 

(YouTube) 

1.3.2.b. I see, I think, I wonder y-

chart (PDF worksheet) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

• If you protect your skin from 
UV radiation, you can reduce 
your risk of skin cancer 

• Skin damage from the sun is 
caused by UV radiation, not 
temperature and you can still 
get burnt on cool and cloudy 
days. 

• The easiest way to protect 
yourself from UV is to Slip, 
Slop, Slap, Seek and Slide. 

• Skin cancer is highly 
preventable 

PDHPE 

How can I act to help make my 

environments healthy, safe and 

active? 

• practise strategies they can 

use to support their own and 

others’ health, safety and 

wellbeing, for example: 

(ACPMP030) 

− describe preventive 

practices to improve 

health and safety, e.g. 

wear protective clothing 

and equipment, sun 

protection I   

Science and Technology 

Living World 

• recognise that people use 
science and technology in 
their daily lives, including 
when caring for their 
environment and living things 

https://www.youtube.com/watch?v=o9BqrSAHbTc
https://www.youtube.com/watch?v=o9BqrSAHbTc
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(ACSHE022, ACSHE035)  

 

Working Scientifically 

Communicating 

• represent and communicate 
observations and ideas in a 
variety of ways  

Design and production 

Researching and Planning 

• develop design ideas in 
response to defined brief  

• record design ideas using 
labelled and annotated 
drawings including simple 
digital graphic 
representations 
(ACTDEP006) 
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Lesson 4: Feedback and pilot presentation | Assessment options for, as and of learning 

Content Teaching, learning and assessment 

PDHPE Final Presentation   Sci & Tech WS. DP    PDHPE S  E  HL CI 

Students present their ethno-architecture diorama or SunSmart design to an audience.     

Examples could include: 

• younger class/year group 

• primary class/year group 

• leadership team staff/students 

• community group. 

Methods of presentation could include: 

• dramatic interpretation 

• PowerPoint 

• Prezi 

• video 

• animation 

• idea board. 

 

  

 

 

 

 

 

 

 

 

 

• PD1-6 understands contextual factors that 
influence themselves and others’ health, 
safety, wellbeing and participation in 
physical activity  

• PD1-7 explores actions that help make 
home and school healthy, safe and 
physically active spaces 

 
How can I act to help make my 

environments healthy, safe and active? 

− describe preventive practices to 

improve health and safety, e.g. wear 

protective clothing and equipment, 

sun protection I   

 

What influences my decisions and actions 

to be healthy, safe and physically active? 

• examine contextual factors that influence 

their own and others’ decisions and 

behaviours, for example: (ACPPS021) 

− explore media health messages and 

slogans and describe the decisions 

and behaviours they encourage I  

 
 

Science and Technology 

Working Scientifically 

Planning and Conducting Investigations 
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• explore and answer questions through 
participation in guided scientific 
investigations (ACSIS025, ACSIS038) 

• collect data from observations  

• make safe choices when using materials 
and equipment  

Processing and Analysing  

• use a range of methods to sort and collate 
information  

Design and Production  

Identifying and Defining 

• recognise needs or opportunities for 
designing solutions through evaluating 
products  

• investigate and explain the needs of an 
audience in defining a problem  

• identify technologies and appropriate 
materials needed to realise designed 
solutions (ACTDEP005)  

Testing and Evaluating 

• identify the positive and negative impact 
of a design solution within an environment 
(ACTDEP008) 

 

 

 

 

 

All information correct at time of publication.  Check cancer.nsw.gov.au/sun-school for most recent version of document. 

Links to other internet sites are provided in these teaching resources for information only. Although care has been taken in providing these links as suitable resources to 

encourage student engagement, due to the changing nature of the internet content, it is the responsibility of users to make their own investigations, decisions and enquiries 

about the information retrieved from other internet sites. 
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