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Scope and sequence summary 

Full program duration: 6-8 lessons 

Indicative hours for this Unit: 

● PDHPE 4-6 hours 

● Science and Technology 4-6 hours 

This Unit contributes to the indicative hours across several key learning areas. 
 

Unit overview 

This Unit provides opportunities to incorporate Sun Safety content and outcomes across the Early Stage 1 PDHPE and Science and Technology syllabuses through cross-

curricular and project-based learning pedagogical approaches. 

Using an investigation of safe practices relating to the sun and the skin, students will use critical thinking skills to research, evaluate, investigate, design, communicate and 

explore strategies that can be effectively implemented to make their world safer from UV radiation. Through a key focus on the 5 Ss of sun safety, students can experience 

learning as a Myth buster or a Designer, creating hat and shade shelter designs as well as learning about the impact of UV rays on the skin. Teachers can choose between 

pathways that enable either a student-centred design that allows discovery via a range of stimulus activities, or a teacher-directed module that encourages student 

collaboration. Teachers are encouraged to use appropriate resources to suit the end goal. 

Problem Sustained inquiry Authenticity Student voice and 

choice 

Reflection Developing 

relationships 

Product 

Why take risks with 

your skin? 

Students investigate 

in small specialist 

groups to contribute 

to the larger 

presentation. 

The project focuses 

on the student's own 

environment – their 

playground. 

Students choose the 

focus, design 

aspects, and 

presentation style. 

The final presentation 

is given to peers to 

attain feedback that 

could strengthen their 

presentation. 

Helping your friends 

remember they need 

to protect their skin. 

Presentation to the 

Principal/board/peers. 

Outcomes, Content, and Teaching, Learning and Assessment items for each subject are identified, and a Science and Technology only or PDHPE only stream can be 

adopted by selecting only items specific for either subject.  An Interactive Whiteboard file (resource E1.b.) and PowerPoint presentation (resource E1.c.) are available 

that contain the information within this Unit Program. 
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Flexible ways to use this Unit 
This is a comprehensive Unit of work where you can either teach the entire Unit or parts of it. A range of materials is provided for use with students with varying 

competencies, as well as assisting you as the teacher to develop your own understanding of sun safety. For this reason, some resources may be more appropriate for your 

own use and planning purposes, rather than direct use with Early Stage 1 students.  

Teachers are encouraged to review resources to ensure they are appropriate for their student cohort.  

There are a variety of ways this Unit can be used to suit your teaching and learning, including: 

• The whole Unit can be taught as either integrated or independent Science/Technology and PDHPE lessons, with subject content identified by PDHPE and Sci & Tech 
labels. For more guidance on teaching the unit in its entirety, see Teaching and learning pathway options below. 

• The Gallery walk covers key aspects of the Unit and can be taught as a Grab-and-go lesson or activity. 

• Any Lesson can be taught as stand-alone, provided that an introduction to the Specialist concept is offered (see Lesson 1 for an introduction to the Specialists). 

• Any individual Resource (animation, worksheet, etc.) can be used as wanted. 

• Any individual Speciality can be taught stand-alone. 

• Any individual element of Syllabus content can be identified and taught (see PDHPE and Science and Technology Index to content sections below). 

 

Teaching and learning pathway options for teaching the Unit in its entirety 

Whole class collaboration | Teacher as guide Collaborative team project | Student centred  Choose your own adventure | Student centred  

• Teacher uses the Unit Program to facilitate the 

teaching and learning for the entirety of the unit. 

They introduce the key topics/ideas in the Unit, the 

accompanying resources, and subsequent 

activities in a guided approach. 

• Teacher introduces and sets up the Specialist 

Areas and guides students through each of the 

resources and activities.  

• Students can then choose one of the two 

Specialists Areas they would like to focus on for 

their final assessment.  

• Teacher introduces the key topics/ideas in the Unit 

Program to build knowledge and provide context 

for the collaborative project work. 

• Students work self-directed, in pairs with each 

student selecting one of the Specialist Areas. 

• Students, in their pairs, use the relevant resources 

in the Unit to explore their selected Specialist Area 

and work either independently or in pairs on the 

final assessment.  

• Teacher introduces key topics/ideas in the Unit 

Program to build knowledge and provide context 

for the individual project work. 

• Students work individually and self-directed on 

one of the Specialist Areas. 

• Students use the relevant resources in the Unit to 

guide exploration of their chosen Specialist Area 

and present their findings to the class 

or 
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• Individuals can form a pair to complete the final 

assessment. 

 

PDHPE: Index to syllabus content Page 

PDe-2 identifies people and demonstrates protective strategies that help keep themselves healthy, resilient and safe  10, 17 

PDe-6 explores contextual factors that influence an individual’s health, safety, wellbeing and participation in physical activity  10, 17 

PDe-7 identifies actions that promote health, safety, wellbeing and physically active spaces  10, 17 

PDe-9 practises self-management skills in familiar and unfamiliar scenarios  17 

What helps us to stay healthy and safe?  

• Students identify safe and positive health practices and display actions that promote health, safety and wellbeing  

− recall playground rules and participate in a range of ways to be safe and active through play in the outdoors   11, 16,  

− identify preventive strategies that enhance health  12, 14, 
16, 18 

• Students describe how individuals help one another to stay healthy and safe in various environments  

− recognise what makes an environment safe and supportive  13 

PDHPE: Self-Management Skills and Interpersonal Skills 

Opportunities to incorporate the PDHPE Self-Management and Interpersonal Skills have been indicated throughout this Unit using the ‘S’ and ‘I’ notations after the syllabus 

content details.  

For example:  

• propose strategies individuals and others can use to make safe and informed decisions   S  I 

Self-management skills (S) Interpersonal skills (I) 
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Self-awareness 

● self-monitoring thoughts, feelings and actions 

● developing greater control and responsibility for our actions, feelings and 

behaviours 

● awareness of rights and responsibilities, influences, values, attitudes, strengths 

and weaknesses 

● reflective practice. 

Help-seeking 

● recognising when help is needed 

● accessing support and support networks. 

Decision-making and problem-solving 

● information-gathering 

● finding solutions to problems 

● analysis 

• time management 

• goal setting and tracking. 

Communication 

● verbal and nonverbal communication 

● listening, e.g. active 

● expressing feelings 

● giving and receiving feedback 

● negotiation and conflict management 

● assertiveness 

● refusal skills. 

Collaboration, inclusion and relationship-building 

● expressing respect for others’ contributions 

● fostering connectedness 

● recognising and using their own abilities and strengths and those of others 

● assessing their own abilities and contributing back to the group. 

PDHPE: Propositions 

Opportunities to incorporate the PDHPE Propositions have been indicated using the following coloured icons within the Teaching, Learning and Assessment items.  

FOCUS ON EDUCATIVE PURPOSES    E.  

While the PDHPE syllabus may contribute to a range of goals that sit beyond its educative purpose, the prime role of PDHPE is to provide: 

● ongoing, developmentally appropriate and explicit learning about health, safety, wellbeing and participation in physical activity 

● learning opportunities to create, practise, apply and evaluate the knowledge, understanding, skills, values and attitudes needed to live healthy, safe and active lives. 

TAKING A STRENGTHS_BASED APPROACH    S. 

Taking a strengths-based approach in PDHPE affirms that students: 
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● possess strengths, capacities and capabilities that can be supported and developed to improve their own and others’ health, safety, wellbeing and participation in 

physical activity 

● have varying levels of access to personal and community resources depending on a variety of contextual factors that will have an impact on their attitudes, decisions 

and behaviours 

● A strengths-based approach in PDHPE encourages students to draw on their own and others’ strengths, capacities, capabilities and resources to develop the 

knowledge, understanding, skills, values and attitudes they require to make healthy, safe and active choices to improve their own and others’ health, safety, wellbeing 

and participation in physical activity. 

DEVELOP HEALTH LITERACY    HL. 

PDHPE provides opportunities for students to enhance their ability to gain access to, understand and use, health information and services to promote and maintain health, 

safety, wellbeing and participation in physical activity. The PDHPE syllabus supports students in developing the knowledge, understanding, skills, values and attitudes 

related to the three dimensions of health literacy: 

● functional dimension – researching and applying information relating to knowledge and services to respond to a health-related question 

● interactive dimension – requires more advanced knowledge, understanding and skills to actively and independently engage with a health issue and to apply new 

information to changing circumstances 

● critical dimension – the ability to selectively access and critically analyse health information from a variety of sources to take action to promote health, safety, 

wellbeing and participation in physical activity for themselves and others. 

INCLUDE A CRITICAL INQUIRY APPROACH    CI. 

Including a critical inquiry approach in PDHPE enables students to develop the knowledge, understanding and skills to be able to analyse and critique the health information 

they are presented with from all sources and forms of media. A critical inquiry approach supports students to: 

● develop skills in researching, analysing, applying and appraising knowledge in health and movement contexts 

● recognise that values, behaviours, priorities and actions related to health, safety, wellbeing and participation in physical activity reflect varying contextual factors and 

influence the way people live 

● develop an understanding that individuals and groups have diverse interests in relation to health practices and physical activity participation and therefore require 

different approaches and strategies. 

PDHPE: Assessment overview 

● Evaluating and challenging views through group discussions. 

● Cooperative group work, team assignments and investigations, including the allocation of specific roles and responsibilities. 

● Group-prepared presentations on a range of topics for a variety of purposes and audiences. 
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● Group critiques/team challenges, including the use of technology to aid preparation, delivery and student accountability (e.g. wiki, blogs). 

● Mixed-ability and differentiated group activities as appropriate. 

● Paired tasks (think–pair–share, brainstorming, email sharing and forums). 

● Student question/answer sets, including students creating their own content in Learning Management Systems. 

● Student response partners, such as offering constructive feedback about student work in relation to criteria. 
 

Science and Technology: Index to syllabus content Page 

Working Scientifically     WS.  

Questioning and predicting  

• pose questions about familiar objects and events 10, 12 

• respond to questions about familiar objects and events 10, 12 

Communicating  

• share observations and ideas based on guided investigations 18 

Living World    LW.  

How can living things be used to meet our needs?  

• Students recognise that plants and animals can be used as food, or materials (fibres) for clothing and shelter 12 

Material World    MW  

How do the properties of materials affect their use?  

• Students plan, design and evaluate a product considering an identified need or opportunity 13, 15, 16, 18 

Design and Production    DP  

Identifying and Designing  

• identify and describe needs or opportunities for designing 13 
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Producing and Implementing  

• explore and manipulate materials to discover possibilities of their uses 13, 15 

• sequence steps to solve a problem with guidance 15 

• collaborate to improve ideas and solve a problem 15 

Digital Technologies   DI  

Students follow and describe a sequence of steps (algorithms)  

− following a procedure, e.g. getting dressed for school in the morning 15 

Science and Technology: Assessment overview 

● Evaluating and challenging views through group discussions. 

● Cooperative group work, team assignments and investigations, including the allocation of specific roles and responsibilities. 

● Group-prepared presentations on a range of topics for a variety of purposes and audiences. 

● Group critiques/team challenges, including the use of technology to aid preparation, delivery and student accountability (e.g. wiki, blogs). 

● Mixed-ability and differentiated group activities as appropriate. 

● Paired tasks (think–pair–share, brainstorming, email sharing and forums). 

● Student question/answer sets, including students creating their own content in Learning Management Systems. 

● Student response partners, such as offering constructive feedback about student work in relation to criteria. 
 

Learning Across the Curriculum 

Where appropriate, Learning Across the Curriculum opportunities have been indicated throughout this Unit using the conventional icons as outlined below. 

CRITICAL AND CREATIVE THINKING   

Opportunities to develop critical and creative thinking skills through asking and posing questions, making predictions, engaging in first-hand investigations and design 

projects, problem solving, making evidence-based decisions, and analysing and evaluating evidence. 
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ETHICAL UNDERSTANDING   

Ethical understanding relates to students building a strong personal and social perspective and an awareness of the influence that their values and behaviour have on 

others. 

INFORMATION AND COMMUNICATION TECHNOLOGY CAPABILITY   

Students are encouraged to learn to use ICT effectively and appropriately when investigating, creating and communicating ideas and information at school, home and in 

their communities. 

INTERCULTURAL UNDERSTANDING   

Students learn about and engage with issues requiring cultural sensitivity and learn that scientists work in culturally diverse teams to address issues and solve problems of 

national and international importance. 

LITERACY   

Students learn that scientific and technological information can be presented in the form of diagrams, flowcharts, tables and graphs, and that specific text types are used to 

link information and ideas, give explanations, formulate questions, hypotheses, draw conclusions and construct evidence-based arguments. 

NUMERACY   

Opportunities to develop numeracy skills through practical measurement and the collection, representation and interpretation of data from first-hand investigations and 

secondary sources. 

PERSONAL AND SOCIAL CAPABILITY   

Provides opportunities to learn how knowledge informs and is applied in their daily lives. They develop skills in communication, initiative taking, goal setting, interacting with 

others, decision making, and the capacity to work independently and collaboratively. 

CIVICS AND CITIZENSHIP   

Provides opportunities to broaden their understanding of aspects of civics and citizenship in relation to the application of science ideas and technological advances. 

DIFFERENCE AND DIVERSITY   

Students can identify individual rights, challenge stereotypes and engage with opinions different to their own. 
 

Australian Curriculum content 

Where appropriate, Australian Curriculum content is indicated by using the Australian Curriculum codes in brackets, for example: 

• Personal identity and strengths (ACPPS070) 
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Lesson 1: Introduction 

Hook: Shade cubby houses 

Content Teaching, learning and assessment Resources 

PDHPE Discovery activity: Gallery walk   Sci & Tech WS.   PDHPE  S   E   HL  CI.   

1. Prepare 

Prepare several prompts about the topic of study in various places around the classroom. You can use the 

Gallery walk worksheet for the activity, or your own images, documents, problems, or quotes.  

3. Begin 

At the first station, the teacher introduces the content and asks students to comment.  The teacher can 

write the responses on the board.  For individual student accountability, you could also have the students 

record their own responses on paper.  

4. Rotate 

Once the first station is complete, move on to the next station and complete the same exercise.  

5. Reflect 

Go back through each station and discuss what was learned and make final conclusions about what they 

saw and discussed. 

Introduce the project – Campaigning for Skin safety 

Students are shown the Introduction to Specialists PowerPoint/Sketch video which goes through each of 

the two ‘Specialist’ areas (Designer and Myth buster).  

The presentation provides depth and allows students the chance to identify one key area they would like to 

focus on in preparation for the final presentation.  

Students to design a presentation to contribute during or after each lesson activity.  

Presentation may include: a model, a diagram, a blog, a picture story, a logbook. 

E1.1.a. Gallery walk 

(PDF worksheet) 

        ▲ 
Looking for a quick 

Grab-and go lesson? 

The Gallery walk 

worksheet covers key 

aspects of the Unit. 

 

 

 

 

 

 

 

E1.1.b. Introduction to 

Specialists (Animation) 

E1.1.c. Introduction to 

Specialists (PowerPoint) 

• PDe-2 identifies people and 
demonstrates protective 
strategies that help keep 
themselves healthy, resilient 
and safe  

• PDe-6 explores contextual 
factors that influence an 
individual’s health, safety, 
wellbeing and participation in 
physical activity  

• PDe-7 identifies actions that 
promote health, safety, 
wellbeing and physically 
active spaces  

Science and Technology 

Working Scientifically 

Questioning and predicting 

− pose questions about familiar 

objects and events 

− respond to questions about 

familiar objects and events 
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Lesson 2: Specialist immersion activities 

In this lesson students are immersed in activities that focus on specific specialties of the campaign.  

The areas are broken up into: 

1. Myth busters: Observation and predictions  

2. Designers: Build a shade cubby house or design a shade hat 

E1.2.1. Myth busters: Predictions and observations 

Content Teaching, learning and assessment Resources 

Key messages Heads or tails and role play   Sci & Tech WS. LW.   

Students are asked to all stand up as a class group.  

The class is asked if they think each of the statements from the Myths about sun protection 

infographic is true or false.  

If the student thinks the statement is true, they put their hands on their head, and if they think the 

statement is false, they put their hands on their backside.  

Continue until all myths have been tested.  

You can record students’ responses from this task for use in the following Reporter’s notebook 

activity. Do not reveal if the statement is true or false at this stage if you plan on completing the 

Reporter’s notebook activity. 

 

Reporter’s notebook   Sci & Tech WS. LW.  PDHPE S  E  HL CI     

Students critically explore facts and fallacies relating to staying safe in the sun. 

The teacher selects a few myths from the Myths about sun protection infographic to explore. 

The teacher uses the visible thinking routine Reporter’s notebook with the class in relation to the 

Myths about sun protection infographic. 

1. Draw the reporting grid on the board. 

E1.2.1.a. Myths about sun 

protection (Infographic) 

 

 

 

 

 

 

 

 

E1.2.1.b. Reporter’s notebook 

(PDF information sheet) 

 

 

 

 

• Slop on sunscreen which is at 
least SPF 30+, broad 
spectrum and water resistant. 
Apply sunscreen 20 minutes 
before going out in the sun 
and reapply it every 2 hours. 

• Slide on sunglasses which 
meet the Australian Standard 
AS1067 (Sunglasses: 
Category 2, 3 or 4) for UV 
protection.  

PDHPE 

What helps us to stay healthy 

and safe? 

● identify safe and positive 

health practices and display 

actions that promote health, 

safety and wellbeing, for 

example: (ACPPS006) 
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− recall playground rules 

and participate in a 

range of ways to be safe 

and active through play 

in the outdoors     

− identify preventive 

strategies that enhance 

health, e.g. sun 

protection S    

2. Write a few myths in the reporting grid. 

3. Ask students if they think the myth is true or false. 

4. Ask them why the think it is true or false and write their responses in the reporting grid. 

5. Reveal if the myth statements are true or false. 

6. After a discussion, students describe how we protect ourselves from skin cancer in Australia, 

and how these methods work to prevent damage to the skin.  

 

Role play: What are the five Ss of sun safety? 

SunSmart countdown activity. Students investigate The five Ss of sun safety by playing 

charades. Students mimic one of the 5 Ss and the others guess which one they are doing. As 

each ‘S’ is guessed, students fill out their worksheet.  

 

 

 

 

 

 

 

 

E1.2.1.c The five Ss of sun 

safety (PDF worksheet)  

 

 

Science and Technology 

Working Scientifically 

Questioning and predicting 

• pose questions about familiar 
objects and events 

• respond to questions about 
familiar objects and events 

Living World 

• recognise that plants and 
animals can be used as food, 
or materials (fibres) for 
clothing and shelter 
(ACTDEK003) 

 

E1.2.2. Designers: Build a shade cubby house in the playground 

Optional teacher preparation Resources 

Watch the Shade design: UV, climate and comfort, and Introduction to shade design for UV protection animations and consider 
how they may be used with your students. 

E1.2.2.a. Shade design: UV, 

climate and comfort (Animation) 

E1.2.2.b. Introduction to shade 

design for UV protection 

(Animation) 

 

https://youtu.be/pYppJu784sQ
https://youtu.be/pYppJu784sQ
https://youtu.be/UeIaLGL7kEE
https://youtu.be/UeIaLGL7kEE
https://youtu.be/UeIaLGL7kEE
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Content Teaching, learning and assessment Resources 

Key message Design a SunSmart hat or shelter Sci & Tech  DP MW   PDHPE S  E  HL CI     

Watch the Create the Perfect Playhouse Out of a Cardboard Box video and review the Make a 
SunSmart hat and Paper Plate Millinery links. 

 

Students are asked to complete Create a cubby house or hat worksheet. 

 

Using the equipment below, students are placed into groups to design and build either: 

• Build a shelter that you and your friends could play a game under. 

OR 

• Design a SunSmart hat that gives you maximum protection from the sun. 

  

Equipment could include: Large Cardboard box, sheets of cardboard and paper, string, pencils, 
colouring in textas/pencils/paints, sticky/masking tape, scissors. 

 

What about the design gave the best protection from the sun?   

Why is it good to have lots of shade?  

How could you make your design better if you had extra equipment and materials available? 

         

Additional activity 

Students are encouraged to share their experience building a cubbyhouse or hat with the Principal 
or other classes through a letter designed through a whole class discussion and suggest ideas 
about how the school could provide better access to better shade. 

E1.2.2.c. Create the Perfect 
Playhouse Out of a Cardboard 
(YouTube) 

E1.2.2.d Make a SunSmart hat 

(Link) 

E1.2.2.e. Paper Plate Millinery 

(Link) 

E1.2.2.f. Create a cubby house 

or hat (PDF worksheet) 

 

 

 

 

 

 

 

 

• Seek shade from trees, built 
structures or use portable 
shade like an umbrella, 
particularly in the middle of 
the day when the UV is 
highest 

PDHPE 

What helps us to stay 

healthy and safe? 

• describe how individuals help 
one another to stay healthy 
and safe in various 
environments, for example: 

− recognise what makes 

an environment safe and 

supportive, e.g. ‘no hat, 

no play’ rule, vegetable 

garden I    

Science and Technology 

Material World 

• How do the properties of 
materials affect their use? 

− plan, design and 
evaluate a product 
considering an identified 
need or opportunity 
(ACTDEK001) 

Design and Production 

https://www.youtube.com/watch?v=y2LmmpSqSRs
https://www.youtube.com/watch?v=y2LmmpSqSRs
https://www.sunsmart.com.au/downloads/communities/early-childhood-primary-school/resources/vels/make-a-sunsmart-hat-sequence.pdf
http://almostunschoolers.blogspot.com/2011/04/paper-plate-millinery-easter-bonnets.html
http://almostunschoolers.blogspot.com/2011/04/paper-plate-millinery-easter-bonnets.html
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Identifying and Designing 

• identify and describe needs 
or opportunities for designing 

Producing and Implementing 

• explore and manipulate 
materials to discover 
possibilities of their uses 

 

Lesson 3: Specialist immersion activities continued 

In this lesson, students continue to immerse in activities that focus on the specialities of the campaign 

E1.3.1. Designers: Design and make your shade cubby house or hat 

Content Teaching, learning and assessment Resources 

Key message Hook: Design a cubby house or hat.  Sci & Tech  DP MW DI   PDHPE S  E  HL CI     

Students continue to make and design either their hat or house.  

By the end of this lesson students need to present or display their design and be prepared to 

answer questions from other class members as required. 

Students in their small groups are encouraged to set up a trade show where they can have a 

space to demonstrate and discuss their design of a shelter or SunSmart hat.  

Students are encouraged to present their design and asked to clearly explain how it satisfies the 

following criteria:  

1. What made a good cubby house or SunSmart hat which gave the best shade?  

2. What is the benefit of having lots of shade and how could you make more? 

3. How much more shade could you make and what would be possible with additional 

materials/resources? 

4. As well as having good shade and a SunSmart hat, else should you do to keep safe in the sun? 

 

 

 

 

• Slap on a sun/UVR safe hat 
which covers the face, neck 
and ears such as a bucket, 
broad brimmed or legionnaire 
hat. Caps and visors are not 
recommended as they do not 
provide sufficient protection.
  

PDHPE 

What helps us to stay healthy 
and safe? 

• identify safe and positive 

health practices and display 

actions that promote health, 
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safety and wellbeing, for 

example: (ACPPS006) 

 

− identify preventive 

strategies that enhance 

health, e.g. sun 

protection S    

 

 

 

Science and Technology 

Material World 

• How do the properties of 
materials affect their use? 

− plan, design and 
evaluate a product 
considering an identified 
need or opportunity  

  

Design and Production 

Producing and Implementing 

• explore and manipulate 
materials to discover 
possibilities of their uses 

• sequence steps to solve a 
problem with guidance 

• collaborate to improve ideas 
and solve a problem 

Digital Technologies 

How does following steps help to 
achieve a goal? 

• follow and describe a 
sequence of steps 

(algorithms), for example:  
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− following a procedure, 
e.g. getting dressed for 
school in the morning 

ES3.2. Myth busters: Observations and predictions 

Content Teaching, learning and assessment Resources 

Key message Hook: Watch the Behind The News Skin Cancer video relating to skin damage from the sun. 

Students are encouraged to complete each of the following activities that give background to the 

impact on sun safety on their skin. Sci & Tech  MW   PDHPE S  E  HL CI 

 

1. Students are encouraged to read The Fair aloud as a class or quietly as required a story 

relating to an outdoor fun experience with friends. They then complete The fair - story map.  

 

2. Students are encouraged to complete the Your amazing skin activity.  

 

3. Students are encouraged to complete the Effects of the sun on the skin activity. 

 

4. Students are encouraged to complete the Shady outline activity and complete a class 

discussion about the most effect types of sun protective clothing (shirts with collars, covered 

necklines, sleeves as well as longer style dresses and shorts, as well as rash shirts and board 

shorts for swimming). 

 

Digital Literacy Review tools Sci & Tech  MW   PDHPE S  E  HL CI 

Students investigate the Cancer Council revives its ‘slip slop slap seek slide’ campaign video. 

They then create drawings of themselves that represent all the Slip, Slop, Slap, Slide and Seek 

components. 

Students could choose several different environments which they can relate to for their drawing. 
This could include at home in the backyard pool, on a bush walk, playing with friends in the park, 
or playing in the school playground.  

E1.3.2.a. BTN Skin Cancer (Link; 

37 seconds until 4 minutes) Note 

aimed at Age 10-13 

 

E1.3.2.b. The fair story (Link) 

E1.3.2.c.  The fair - story map 

(Link) 

E1.3.2.d. Your amazing skin 

(Link) 

E1.3.2.e. Effects of sun on the 

skin (Link) 

 

E1.3.2.f. Shady outline 

instructions (Link) 

E1.3.2.g. Shady outline activity 

(Link) 

 

 

E1.3.2.h. Cancer Council revives 
its ‘slip slop slap seek slide’ 
campaign (Link)  

 

 

 

• Slip on sun/UVR protective 
clothing such as shirts with 
collars, covered necklines, 
sleeves as well as longer 
style dresses and shorts. This 
also includes rash shirts and 
board shorts for swimming. 

PDHPE 

What helps us to stay healthy 

and safe? 

• identify safe and positive 
health practices and display 
actions that promote health, 
safety and wellbeing, for 
example: (ACPPS006) 

− recall playground rules 

and participate in a 

range of ways to be safe 

and active through play 

in the outdoors     

− identify preventive 

strategies that enhance 

health, e.g. sun 

protection S    

 

https://www.abc.net.au/btn/classroom/skin-cancer/10523750
https://www.abc.net.au/btn/classroom/skin-cancer/10523750
http://kidskin.generationsunsmart.com.au/early-primary/1-protecting-yourself-from-the-sun/1-2a-the-fair-activity-sheet/
http://kidskin.generationsunsmart.com.au/wp-content/uploads/Activity-Sheet-1.2b.pdf
http://kidskin.generationsunsmart.com.au/wp-content/uploads/Activity-Sheet-1.2b.pdf
http://kidskin.generationsunsmart.com.au/early-primary/1-protecting-yourself-from-the-sun/amazing-skin/
http://kidskin.generationsunsmart.com.au/early-primary/1-protecting-yourself-from-the-sun/amazing-skin/
http://kidskin.generationsunsmart.com.au/early-primary/1-protecting-yourself-from-the-sun/effects-sun-skin/
http://kidskin.generationsunsmart.com.au/early-primary/1-protecting-yourself-from-the-sun/effects-sun-skin/
http://kidskin.generationsunsmart.com.au/early-primary/1-protecting-yourself-from-the-sun/shady-outline/
http://kidskin.generationsunsmart.com.au/early-primary/1-protecting-yourself-from-the-sun/shady-outline/
http://kidskin.generationsunsmart.com.au/wp-content/uploads/Activity-Sheet-1.5a.pdf
http://kidskin.generationsunsmart.com.au/wp-content/uploads/Activity-Sheet-1.5a.pdf
https://campaignbrief.com/cancer-council-revives-its-slip-slop-slap-seek-slide-campaign-via-archibald-williams/
https://campaignbrief.com/cancer-council-revives-its-slip-slop-slap-seek-slide-campaign-via-archibald-williams/
https://campaignbrief.com/cancer-council-revives-its-slip-slop-slap-seek-slide-campaign-via-archibald-williams/
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Science and Technology 
 

 

Material World 

• How do the properties of 
materials affect their use? 

− plan, design and 

evaluate a product 

considering an identified 

need or opportunity 

(ACTDEK001)     

 

Lesson 4: Feedback and pilot presentation | Assessment options for, as and of learning 

Content Teaching, learning and assessment 

PDHPE Soap box shadow hunters presentation Sci & Tech WS. MW  PDHPE S  E  HL CI 

Each student chooses one of the two areas they have been taught (Designers or Myth busters) and constructs a short two-

minute presentation to answer the follow questions: 

1. How does your design provide shade to protect the skin? 

2. What other ideas did you have which would give more opportunities for shade in your design?  

3. What have you learnt about designing shade areas in your school?  

The presentation could be shared amongst the class group or a wider school audience as desired. 

  

 

 

 

 

• PDe-2 identifies people and 
demonstrates protective strategies 
that help keep themselves healthy, 
resilient and safe  

• PDe-6 explores contextual factors 
that influence an individual’s health, 
safety, wellbeing and participation in 
physical activity  

• PDe-7 identifies actions that 
promote health, safety, wellbeing 
and physically active spaces  

• PDe-9 practises self-management 
skills in familiar and unfamiliar 
scenarios  
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What helps us to stay healthy and 

safe? 

• identify safe and positive health 

practices and display actions that 

promote health, safety and 

wellbeing, for example: (ACPPS006) 

− identify preventive strategies that 

enhance health, e.g. sun 

protection S    

 

 

 

 

 

 

 

 

Science and Technology 

Material World 

How do the properties of materials affect 

their use? 

− plan, design and evaluate a 

product considering an identified 

need or opportunity     

Working Scientifically 

Communicating 

− share observations and ideas 

based on guided investigations 

  

  

All information correct at time of publication.  Check cancer.nsw.gov.au/sun-school for most recent version of document. 

Links to other internet sites are provided in these teaching resources for information only. Although care has been taken in providing these links as suitable resources to 
encourage student engagement, due to the changing nature of the internet content, it is the responsibility of users to make their own investigations, decisions and enquiries 
about the information retrieved from other internet sites. 
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